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ABSTRACT

Objective: To explore the beginning teachers’ self-perceptions of their teaching skills

Study Design: Cross sectional survey.

Place and Duration of Study: Army Medical College during the Months of May 2016 to July 2016.

Material and Methods: The participants were 23 beginning teachers who were involved in teaching
undergraduate students for not more than three years. They were selected through probability convenience
sampling irrespective of age and gender. Both the post graduate qualified and only graduate teachers were
invited for the study after informed consent. Using a modified questionnaire, we conducted a survey asking what
instructional methods they use, what strategies they use as teaching aids, and whether they can reflect on their
own teaching skills. We determined common themes among the interviews and developed a schema to explain
the decision-making process. The level of collaboration and regularities regarding planning and delivery of
instruction was judged as part of their strength or substantial progress. Their sense of achievement and passion
for teaching, determined by their established expectations and goals for students, was marked. Their level of
motivation to participate in faculty development activities to improve their skills as a teacher was also assessed.
The scale was scored and the sum of the total score was calculated. Data were analyzed in SPSS version 21.

Mean and standard deviation were calculated for quantitative variables. Categorical variables were presented by
frequency and percentages

Results: Participants achieved different levels of the score, with level-1: with the lack of awareness among the
beginning teachers, subjected to their ability to practice and learn at the start of teaching profession. The attributes
identified at the lowest scale were self-awareness, reflection on their practices, setting of goals, outcomes of their
lesson plans, self-directed learning, interpersonal communication, collaboration, and professional development.
A final score was developed, suggesting that beginner-level teachers are mentor dependent and need professional
guidance.

Conclusions: Novice teachers reflected less self-awareness, reflection on their practices, setting of goals, outcomes
of their lesson plans, self-directed learning, interpersonal communication, collaboration, and professional
development as part of their teaching skills. Beginner teachers reflected their perception as mentor dependent.
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INTRODUCTION Despite a strong emphasis on teachers’

Teaching is a core responsibility of medical education and development, data shows a low
academics and leads to a number of encouraging preservation of beginning teachers in the teaching
developments and innovations including the profession2. This trend has bad effect as far as
establishment of medical education units and learner outcomes are considered, as novice
departments within medical colleges. Reflection ~ téachers do play arole in innovated teaching and
is a metacognitive strategy for the development ~ ¢an bring a change in student’s accomplishment.

of clinical reasoning expertiset. Beginning teachers in South Africa were

considered for the first time in a wide-scale study
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was based on research undertaken from the
perceptions of novice teachers about their own
skills and competencies and, conversely, the
perceptions of school managers about their
performance. Employing both quantitative and
gualitative research methodologies, the study
highlighted the critical and supportive role the
department of education can play, the
importance of a multi-sectarian approach to
improve conditions in schools, and the need for
continued investigation into effective teachings.
This support for novice teachers is essential both
in order to retain teachers and to develop good
teaching practices that will result in successful
learnerst. A comprehensive investigation of the
dynamics shaping the professional development
of educators, the study provides important
reading for educationists, academics, and policy-
makers. New medical education academic posts
are being introduced with a significant increase
in the level of research in this area and the
introduction of a variety of teacher’s training
courses relevant to the medical professions. While
there is no national data on the number of doctors
who attend teacher education courses or who
have attained teaching qualifications, doctors are
now taking advantage of the increasing range of
opportunities to improve their teaching skKills.
The need for high quality teaching staff has been
reinforced by commitments to teaching
and training. This commitment emphasizes
continuous professional development, lifelong
learning, increasing inter professional learning
and collaboration, and preparing students and
staff for new roles and new ways of learning and
workings.

All doctors have a professional obligation to
contribute to the education and training of other
doctors, medical students, and non-medical
healthcare professionals. Those who accept
special responsibilities for teaching should take
steps to ensure that they continuously develop
and maintain teaching skills. For this purpose
teachers should have appropriate teaching and
learning resources such as libraries, computing
equipment, and teaching rooms, skill labs and
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simulation rooms. At the same time these
resources should be regularly reviewed, assessed
and revised. Five qualitatively different
approaches to teaching are as follows:

Approach A: A teacher-focused strategy with the
intention of transmitting information to students;

Approach B: A teacher-focused strategy with the
intention that students acquire the concepts of the
discipline;

Approach C: A teacher/student interaction
strategy with the intention that students acquire
the concepts of the discipline;

Approach D: A student-focused strategy aimed
at students developing their conceptions;

Approach E: A student-focused strategy aimed at
students changing their conceptions.

Approach E: A conceptual change/student-
focused approach, where the student is the focus
of activities.

The rationale of this study was to investigate
the beginning teachers’ professional skills and
competencies; acquired and those that were not
acquired after exposure to teaching profession,
and whether they are following any one of these
approaches or not.

MATERIAL AND METHOD

It is a cross sectional survey that was carried
out at the Army Medical College during the
months of May 2016 to July 2016. Informed
consent was taken before the study. A brief
purpose of the study was explained to the
participants. The participants were 23 beginning
teachers who were involved in teaching
undergraduate students for not more than three
years. They were selected through probability
convenience sampling irrespective of the age.
Both the post graduate qualified and only
graduate teachers were invited for the study.

In this study we used a questionnaire,
categorized as beginning teacher’s views of self
guestionnaire (BTVoS Questionnaire), to identify
data reported by the 23 beginning teachers at
medical college. The content validity of the
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guestionnaire was determined by the medical
educationist.

The 23 beginning teachers were required to
rate their performance level on teaching and
professional competence on a seven point Likert
scale ranging from “low skill level’” to “high skill
level” as the fundamental point of the scale.
Following that, the mean of each item was
calculated. Any statement that had a mean rating
at 1, 2 or 3 was considered to be of low
performance, while a rating of 5, 6 or 7 was taken
as the highest strength acquired.

The study calculated the mean score and
standard deviation for each teaching statement
from the competency rating (1-7) signed by
beginning teachers. During calculations, the
mean rating by the teacher was calculated. Any
statement that had a mean rating of around 1-3
was considered to be of low performance.
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184 to 176. Minimum scores recorded ranged
among 140 to 144.

The analysis of this study revealed that most
of the teaching abilities that novice-teachers are
not aware of are

Planning of teaching material/instructions
Application of instructions

Reflection as an important tool to enhance
teaching experience and

Use of different teaching strategies in their
teaching sessions.

The data also revealed that new teachers
have shown a variety of skills as how they
strengthen their knowledge, handle students and
the teaching environment, involve in continuous
professional development activities, and how
they collaborate with their colleagues. But they
definitely like to collaborate with peer teachers

Table: Beginning Teacher’s total score of self-perception of professional development.

Academic qualification Number Mean SD p-value
Total score MBBS 13 164.00 17.61 0.820
Post graduate 10 165.70 17.48 '

Statements between 4 to 5 indicated moderate
professional development and a score between 6
to 7 reflected the maximum development of
teaching skill.

Data analysis
Data were analyzed in SPSS version 21.

Mean and standard deviation were calculated for
guantitative variables. Categorical variables were
presented by frequency and percentages.
Independent sample t test was applied to
compare mean score between Academic
gualifications. Non parametric test was applied
for non-normal variables. A p-value less than 0.05
considered as a significant value.

RESULTS

There were twenty-three beginning teachers
included in the study after the informed written
consent. Only one male teacher, among the
twenty-two female teachers, was included in the
study. Maximum scores calculated ranged among
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regarding planning and delivery strategies.

The majority of the teachers reflected a good
score in the field of having a good rapport with
students, colleagues, other staff members and
their urge to get guidance from their seniors
when required. They also claimed to have an

understanding regarding their attendance,
reading material and use of multiple
technological aids in the classrooms. They

reflected high scores in taking responsibility for
student learning and modifying their teaching
resources according to students’ needs.
Communication with parents and families in a
positive manner was lacking among all the
teachers; the new as well as the post-graduate
trainers. They were unable to reach/contact
parents to discuss students’ progress and any
change in their attitude towards studies; which
they believe is important in bringing positive
results in their students’ profile. We have found a
low score regarding their offices/learning
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environment due to which they were lacking in
their association with the institute and
the departments. The teachers undergoing
postgraduate training indicated high scores on
otherwise all the statements showing their high
level of training and positive attitude towards
taking responsibility of teaching. Based on the
findings of this study, it is suggested that the
teacher-training programs and regular follow-up
workshops aiming at continuous professional
development should be programmed for the
beginning teachers.

DISCUSSION
A reflective nature is the main feature of the

lifelong process of teachers’ professional
development?’. It recognizes strengths and
weaknesses, encourages the  professional

development, and provides a process for both
formative and summative assessment based on
either personally derived or externally assessing
bodies. This in turn prompts individuals to
rethink, go in new directions, and change
previously applied strategies. This creates
awareness that teachers can evolve different
approaches for the development of teaching skills
and professional behaviorse. This process helps
in defining learning goals and makes scales to
measure these goals to help in student progress.
This also helps in identifying critical information
of the academics’ examining errors, in practicing
skills, strategies, and process of the teachers’
ability to improve the quality of education and
the academic environment of the institute.

Based on the self-perception of teachers, it
was revealed that they demonstrated low
professional level in implementing instruction.
This result coincides with the findings of
researchers who reported that one of the
problems of beginning teachers is that they are
typically asked to implement a syllabus that has
been established by others®. This study adopted
part of the Pedagogical Knowledge and Skills in
Teaching (PKST) survey to measure the
beginning teachers’ pedagogical knowledge and
skills in teaching related factorsi0.The high scores
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of the teachers with regard to implementation of
instructions; demonstrated sound knowledge of
subject matter as specified by their rating. This
could be due to the well-developed course and
syllabus by the departments and the institute. In
addition to learning how to handle a new role
and new students, they simultaneously
implement an unfamiliar curriculum and also
develop a teaching style that fits their particular
context. Research indicates that the more teachers
know about a content area, the more effective
they are in teaching itlt. Most novice teachers
have an inadequate list of assessment techniques
and few have a prior experience with alternative
assessment. Reliable information about students’
capabilities and their prior knowledge would
enable teachers to discriminate instruction for
specific students. Without appropriate
consideration of individual differences in lesson
planning and delivery, teachers may try to teach
in uniform ways but remain less effective for
students. The teachers undergoing postgraduate

training indicated high scores on all the
statements.  Studies!2 have declared that
the learning environment must be

organized and free from interruptions, and that
the teacher needs to be patient and supportive. In
classroom supervision: the teachers in post
graduate training have demonstrated high scores.
New teachers considered themselves competent
regarding the integration of technology and
media into their classroom instructions.
Integration of technology into teaching is a key
factor in teacher’s development programs. This
requires acquisition of skills in power point,
website navigation and internet searching, e-
mailing, and scanning text and figuresi3. New
teachers are considered as highly knowledgeable
regarding their professional bonding with
colleagues.  This  provides them  with
opportunities to share experiences with their
senior faculty members and learn from them.

Doctors contribute a significant amount of
their time in teaching, despite the pressures
associated with other professional activities such
as research and clinical care. Until the status of
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teaching is comparable to that of research, clinical
service and management, it is unrealistic to
expect that they would devote their sufficient
time and effort in teaching. To improve the status
of teaching, it should be recognized as a core
professional activity and not just an obligation4.
Recognizing both formal and informal teaching
as a core professional activity will encourage a
change in attitudes towards teaching and will
improve the commitment of doctors, employers,
and regulatory bodies to their educational
responsibilities. The findings from lesson
planning from the study results of the beginning
teachers reflected adaptation to the school
environment and struggling between their
different job responsibilities. As a result, they
were focusing on the development of their
pedagogical knowledge!s. Teaching may have a
traditionally low status and is poorly rewarded
but everybody is required to undertake it at some
time of his/her life. Medical professionals and
doctors set aside a hefty amount of their
resources and time for teaching students, even
though other activities like research,
development, and clinical care are more stressed
upon?s. One of the major concerns is that teaching
is not considered equivalent to research and
clinical services, but teachers are still expected to
dedicate their efforts and resources towards
teaching. In order to improve the standards of
teaching, it should be recognized as core
professional activity not being something which
is just an obligation. The doctors, employers and
the regulatory bodies all need to play a
significant role in bringing a shift in attitude
towards the importance of teaching. The norm is
to give a lower regard to teaching as opposed to
research, and hence the remuneration provided is
also quite low??. In order to motivate the teaching
faculty; proper training, sufficient benefits and
rewards should be established. The organizations
and academic institutions should pay appropriate
remunerations to hire and retain the teaching
staffie. There should be a dedicated hiring of
teaching staff so that those individuals who have
established teaching abilities and have experience
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are brought to the table and such posts should be
given to adequately experienced and passionate
teachers who are aware of all the modern and
effective ways of teaching and communication?e.
To promote the excellence of teaching and
learning in the teaching space, active,
cooperative, collaborative, and problem-based
learning can be developed2o.

CONCLUSION

Novice teachers reflected less self-
awareness, reflection on their practices, setting of
goals, outcomes of their lesson plans, self-
directed learning, interpersonal communication,
collaboration, and professional development as
part of their teaching skills. Beginner teachers
reflected their perception as mentor dependent.
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